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Abstract 

This study is aimed to report undergraduate students’ experiences on online learning due to 

the Covid-19 pandemic. While online learning is not new, this was a novel and sudden 

experience for students who normally attend school, relatively little empirical evidence 

explore how undergraduate students experience during online learning due to the Covid-19 

pandemic in terms of their engagement and pedagogical aspects. To fill this gap, this 

present study focused on investigating undergraduate students' experience of online 

learning in engagement included students’ active involvement category and pedagogical 

characteristics such as personalization, authenticity, and collaboration. Grounded in 

qualitative approach with phenomenological case study design. Out of thirty-one 

undergraduate students of 2nd semester major in English education in one of universities in 

West Java, three undergraduate students were recruited as the participants voluntarily in 

this study. The data were collected from online interviews adopting the three-interview 

series framework by Seidman’s (2013) consisting of thirteen questions. The data were 

qualitatively analyzed by inductive phenomenological reduction from Seidman’s (2013). 

The result of this study showed two emergent findings on undergraduate students' 

experience during online learning. First of all, the term of engagement on online learning 

of undergraduate students shows that each participant has a wide range of class 

involvement. Secondly, the pedagogical characteristic of personalization aspect indicated 

that students have independent learning such as read repeatedly the material and access 

more than one learning source. 

Keywords: Online learning, engagement, pedagogical characteristic 

 

INTRODUCTION 

As the World Health Organization (WHO) declared the spread of Covid-19 as a global 

pandemic, face- to- face or traditional classrooms and courses had to be changed into 

virtual or online modes. In the Covid-19 pandemic, ELT has become very important and a 

top priority around the world. This assertion follows the assessment of Duraku and Hoxha 
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(2020) report that the COVID-19 has affected the education, well-being, and functioning 

of all parties involved and benefiting from educational systems in the world. To ensure the 

continuation of teaching, learning, and assessment during the Covid-19 pandemic, all 

educational institutions closed their doors to students and moved to remote, emergency 

delivery of programs. 

While online learning is not new, this was a novel and sudden experience for students who 

normally attend school. Abernathy (2020) showed that online learning is the acquisition of 

knowledge through electronic technologies, conducted media, and the Internet. Another 

relevant study by Ewing & Cooper (2021) found that online learning was a qualified 

winner. Once the pedagogy and learning design catch up (in time for the next pandemic 

perhaps), many of the lessons learned from Covid-19 will prove to be instructive and 

enduring. This study implied that technology is a tool that can reach a broader scope and 

positively impact the era of the Covid-19 pandemic. Another factor that is the leading 

cause is learning using applications that are considered ineffective so that learning cannot 

run as desired. Student engagement is considered an important aspect of education because 

it is a necessary prerequisite for learning, especially online learning.   

Student engagement refers to students' active involvement in educationally effective 

practices and their commitment to educational goals and learning (Christenson et al., 2012; 

Reeve, 2013). Engaged students find learning fun and meaningful and invest energy and 

effort in their knowledge. Furthermore, supportive pedagogy through effective use of 

technology-enabled motivation, Collaboration, and authentic learning activities enhanced 

the students' learning experience.  

There are three pedagogical characteristics; the first is Personalization consists of 

independent education and access at any time to resources (Schuck et al., 2016, p. 49). The 

second is authenticity provides opportunities for contextualized, situated learning, and 

through the use of digital devices, students can generate tasks involving participation in 

real-life practices. The last is Collaboration that consists of students interacting with peers 

and others, exchanging ideas and sharing resources through task-rich Collaboration (Wang 

& Shen, 2012).  

During the past decades, numerous of studies have been conducted on how undergraduate 

students in online learning. For example, Alvarez (2020) revealed the phenomenon of 

learning at a distance through emergency remote teaching amidst the pandemic crisis in 

higher education. The study reported that there is a need to be more student-centered 

learning, the need for educators to be familiar with and have some training on online 

pedagogy. A range of pedagogical practices were identified when students were doing 

their learning activities, including the learning process in writing in a professional context 

subject. Another relevant study by Barclay et al (2018) found that undergraduate students' 

intention to use the online learning environment is influenced by attitude and computer 

self-efficacy. Students' attitude is influenced by perceived usefulness and perceived ease of 

use. Additionally, Mishra et al (2020) reported that there had been a greater realization of 

the time-bound relevance and criticalities of online teaching-learning mode during the 

lockdown period and the efforts should be made to provide free-to-access online 

educational resources to students. 

Despite a growing body of studies investigating the experience of online learning in EFL 

context, a few studies explore the experience on online pedagogical characteristics situated 

in higher education in particular EFL writing in professional context subject. To fill this 

void, this present study investigates undergraduate students' experience on online learning 
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in terms of engagement and pedagogical characteristics that consist of personalization, 

authenticity, and Collaboration in writing in a professional context major in English 

education. 

 

METHOD 

Grounded in qualitative approach with phenomenological case study design, this study is 

aimed to explore how undergraduate students’ experience on online learning. Situated in 

English teacher education context, this study portrays how undergraduate experience on 

online learning due to Covid-19 pandemic where the researcher joined the course as 

student in writing in professional context in the second semester. Why phenomenological 

case study because covid-19 limits all activities shift from face-to-face to online mode in 

particular the teaching learning process.  Yin (2014) argued that a phenomenological case 

study is preferred when the research question is focused on explaining an event or 

phenomenon, and control over the behavior of the event is not possible and is focused on a 

contemporary event. This design describes the meaning for several individuals of their 

lived experiences of a concept or a phenomenon (Mourlam et al, 2019). In this respect, a 

phenomenological approach allows the use of “several research participant to come up 

with a better single finding concerning the phenomenon or several incidences to 

understand the individual’s way of experiencing the phenomenon (Denmir & Qureshi, 

2019). 

Out of 31 undergraduate students who participated in writing in professional context, 3 

students were recruited as the participants for this study. They were recruited on the 

voluntary basis as they have engaged on online learning through Zoom and Google 

Classroom as the platform in writing in professional context. The research participants 

were recruited by considering their writing in professional context score by the second 

semester which highest, the middle and the lowest to find out the difference experience 

between each participant. They are EM (female students), RJ (female students) and LM 

(female student). Semi-structured interview adopted as the instrumentation for this study. 

The primary method of data analysis adopted inductive phenomenological reduction based 

on Seidman (2013). 
 

RESULTS AND DISCUSSIONS 

Drawing on the data from online interview, the participants expressed their voice regarding 

online learning during the Covid-19 pandemic. For example, participants argued that there 

is class involvement because the lecturer always allowed students to ask the lecturer, such 

as questions and answers when the presentation begin. The lecturer was open to the 

students’ questions, the interaction between lecturers and students’ was sufficient with the 

platform used to achieve goals in learning. 

The lecturer always gives the opportunities to interact with the students, such as 

question and answer when presentation begin, and the lecturer open to the students 

question, interaction between lecturers and students is very sufficient with the 

platform used to achieve goals in learning and I always ask the lecturer about the 

material that I don’t understand. (EM, online interview 10/08/2021). 

RJ argued that lack of class involvement causes blurry voice and unclear sound. There are 

the interaction between lecturer and student. The lecturer always explains the material and 

does the question and answer in the online meeting. Still, the active involvement has been 

disrupted and there is a lack of engagement with the students and lecturer. 
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Because my environment is crowded and makes me not focus to study, and the 

unstable signal make me hard to focus, such as when the lecturer explaining the 

material and then suddenly the speech paused so we didn't hear what the lecturer 

was saying. The lecturer explaining the material and interact with the student and 

always open for question and answer. (RJ, online interview 10/08/2021) 

LM argued that there is lack of class involvement because the lecturer only gives written 

assignment without explaining the material. The noisy environment also effect the lack of 

class engagement between lecturer and students because if participant 3 ask the lecturer in 

a noisy environment, it will not be heard and learn to be unfocused when join the meeting. 

Sometimes the participant 3 does not mastered well the setting in Zoom and google 

classroom as the platform because it’s her new experience. 

The Lecturer only gives written assignments without explaining the material trough 

Google Classroom. And the signal really likes to be lost and the noisy environment 

is effect lack of class engagement between lecturer and students because if I ask the 

lecturer in a noisy environment, it will not be heard and learn to be unfocused 

when join the meeting, Sometimes I don’t understand the setting in zoom and 

Google classroom as the platform because it’s my new experience. (LM, online 

interview 10/08/2021). 

EM answered that she felt the difficulties to understand the material and she have to read 

the material repeatedly to understand the material. It shows the independent learning where 

she tries to understand a material such as read the material more than once studying 

outside the prescribed course on personalization. EM argued that because of online 

learning is only need the participation on learning platform, and do not need in the same 

place, so she can study anywhere such as at friend’s house and café and she  always joined 

the subject and focus on it. 

I find the difficulties to understand the material and the way to overcome the 

difficulties is to read the book or the material repeatedly and understand it, 

Learning resources provided by lecturers can be accessed anytime and anywhere 

and I can study anywhere such as at a friend's house and café (EM, online 

interview 10/08/2021) 

RJ argued that she didn’t felt the difficulties to understanding the material in writing in 

professional context subject because of all material and learning source is varied and can 

be accessed anytime. She only found the material that has been discussed so there is no 

difficulties to understand the material. The participant 2 argued that she can access the 

material anytime and it shows the independent learning in term of personalization. For 

study outside it is quite flexible to study anywhere the important things is only joined the 

subject on time.  

I don’t find the difficulties to understanding the material in writing in professional 

context subject It is quite flexible to study anywhere such as friend’s house and 

other convenient place. (RJ, online interview 10/08/2021) 

Participant answered that learning resources provided by lecturers can be accessed anytime 

and anywhere, because the material is posted in the Google Classroom, automatically the 

material can be accessed anytime and anywhere if needed. Participant 2 argued that she 

often accessed learning materials on the other learning sites not only based on the material 

that has been given by the lecturer and the learning sites can access anytime and anywhere. 

Participant 2 enriching learning materials by not only learning from one source, she access 
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for other sources to better understanding of the material that has been given by the lecturer. 

For the participants argued that in term of access at any time to resources, she often access 

the material at a relative’s house, it means the material or the resources can access 

anywhere not only in one place as long as the place is comfortable and free from 

distractions, accessing material on online learning can be done anytime and anywhere. It 

showed the ease of accessing materials in term of personalization on online learning. 

In terms contextualized the participants felt that the learning process is contextualized, 

such as learn to write and send email properly and correctly related to the material. The 

lecturer explain the completed material about how to write and send email properly and 

correctly, with the explanation from the lecturer and the learning source that given by the 

lecturer, the students are easier to do the practice such as learn about how to write and send 

email. It shows the real-life practice that usually done by lecturer. in term of 

contextualized answer the lecturer always provides direct practical teaching to make it 

easier to understand, such as how to make a resume and how to send a good email for 

someone. The lecturer always gives practices related to the material being taught it is an 

influential thing to provide more understanding for students. The lecturers play an 

important role in learning with all the obstacles that exist in online learning.  The 

participants argued that the lecturer always explains the step of learning material such a 

real life, and structured, for example when the subject is talked about being professional by 

email. The learning process will run well if the lecturer provides more understanding such 

as structured practice stages, and makes it an easy thing for students. With the learning 

practice the students more understand related with the material that given by lecturer and 

for the step of learning material delivered well. The participants said:  

Usually after students doing the presentation, the lecturer 

doing practice such as learn to write and send email properly 

and correctly related to the material. (RJ, online interview 

10/08/2021) 

The lecturer always provide direct practical teaching to make 

it easier to understand, such as how to make a cover letter 

and resume and how to send a good email for someone. (EM, 

online interview 10/08/2021) 

The lecturer always explains the step of learning material 

such a real life, and structured, for example when the subject 

is talked about being professional by email. (LM, online 

interview 10/08/2021) 

The participants argued that practicing presentations in Zoom is something that usually 

done in writing courses. Yates (2020) contend situated learning is an activity that contains 

knowledge and practice, with a presentation for each group, indicating that there is situated 

learning in the writing subject. Each group member works together to bring a material that 

has been determined by the lecturer.  

Participants argued that there is interaction between lecturers and students through the 

platform of learning such as questions and answers through WhatsApp chat and Google 

Classroom and ask about the material that is not understood or is not clear. Lecturers are 

very open for students who want to ask questions and open questions and answers properly 

and explained in more detail. This make easier for students to interact by facilitating 

interaction from lecturers to students through the learning platform or contacting lecturers 

personally. This statement is supported by Yates (2020) that study success is determined 
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by the interaction between the students and their teacher. Everyone may learn something 

better if he/she experiences it by himself/ herself (through interaction). The interaction 

between the students and the teacher in the classroom is an important factor in the learning 

out-comes. As noted by the participants:  

Practicing presentations in zoom meeting is something that 

usually done in writing courses.  (RJ, online interview 

10/08/2021) 

In every week there is a presentation for each group 

member and discuss about the material that has been 

determined by the lecturer. (EM, online interview 

10/08/2021) 

The kind of discussion in writing in professional context 

subject such as group presentations to bring a material that 

has been distributed (LM, online interview 10/08/2021) 

In term of interaction the participants felt that there was lack of interaction between 

students and lecturer. In online learning they prefer to ask friend who understand the 

material in the presentation because they were reluctant to ask for the lecturer. They also 

added that there was lack of interaction between students and lecturer, and it is indicated 

that the lack of interaction between the lecturer and students’ was mostly caused by 

reluctance of the student to ask question to the lecturer. Another respond from participants, 

the interaction between undergraduate student and lecturer is questions and answers 

through Zoom about learning material. The lecturer open to question and answer session 

on Zoom in the end of learning process, and the student have opportunity to ask the 

lecturer about the material that lecturer’s given. But, on online learning the interaction 

between lecturer and students not run directly such as in normal situation. For example 

when the lecturer ask the question for students, the students can answer with more time, to 

find answers that match those asked by the lecturer via the internet. And also often 

exchange answers with my friends via WhatsApp chat. The participants voiced that: 

The interaction between lecturers and students through the 

platform of learning such as questions and answers through 

WhatsApp chat or Google classroom. (RJ, online interview 

10/08/2021) 

For the interaction, I think I don't interact with the 

lecturers, because I'm reluctant to the lecturers, even though 

the lecturers always offer questions and answers to students, 

I want to ask when the learning process begin, but I prefer 

to ask my friend. (EM, online interview 10/08/2021) 

The interaction between undergraduate student and lecturer 

is questions and answers about learning material that I do 

not understand through Zoom and i have plenty of time to 

think, also often exchange answers with friends through 

WhatsApp (LM, online interview 10/08/2021) 

The participants argued that the students sharing and accessing an array of content and 

information, when the lecturer distributes assignments to work in groups and do the 

presentation, the group member distribute evenly related material that has been determined 

by the lecturer and learn together via WhatsApp when got the presentation task to easier 
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and to minimize misunderstanding about the material. The step of sharing between each 

member is make WhatsApp per group after that divide the tasks for each member, after the 

tasks have been distributed then each member discuss about the results of the tasks that 

they have been done, and then the tasks are combined and collected in full of the material. 

When power point is posted in the platform of learning the other student can ask freely. 

With good collaboration between each member of groups, when question and answer 

session is held, each group member can answer well because of the member of group 

doing a good collaboration.  

The participants reported that the students sharing and accessing an array of content and 

information occur in term of presentation and the division of material that has been shared 

in WhatsApp group and sometimes learn together via video call or Zoom. If learning 

together between each member of group through WhatsApp is not enough to provide 

understanding between group members, then one of the group members creates a zoom 

link and learns together through Zoom meeting to provide a better understanding of the 

material. For the participant 2, this collaboration through Zoom or WhatsApp is helpful, 

same with the direct discussion in the normal situation of learning. The different it just 

conducted via online. As expressed by participants:  

There is collaboration between student-student such as 

presentation group that is conducted in Zoom meeting 

and distribute the material and learn together via 

WhatsApp when got the presentation task. (RJ, online 

interview 10/08/2021). 

The collaboration between student-student occur in term 

of presentation and the division of material that has been 

shared in WA group and sometimes learn together via 

video call or Zoom. (EM, online interview 10/08/2021). 

The collaboration between student-student in the term of 

group presentations to bring a material that has been 

distributed in the group work, share the material, discuss 

and learn together via Zoom. (LM, online interview 

10/08/2021) 

The participants argued that students share and accessing the information, the students 

shared the information in the term of group presentations to bring a material that has been 

distributed in the group work, share the material, discuss and learn together via Zoom. The 

first step to doing the collaboration between each group is make a group, then each 

member discuss the task via WhatsApp, and understanding the material, after that each 

member dividing the material of learning. 

The main issue of student collaboration is in term of sharing and accessing an array of 

content and information such as share the content of material by creating groups and 

dividing tasks to group members and combining all collective work that has been done by 

each member in the group presentation and work together. 

Drawing on the participants data regarding the exploring undergraduate students’ 

experience on online learning due to covid-19 pandemic by interviewing three  

undergraduate students’ who have engaged on online learning through Google Classroom 

and Zoom Meeting platform in writing in professional context subject for 6 months. The 

researcher directed 3 step interview adopted from Seidman (2013) and Yates (2020). This 
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study using semi-structured interviews comes from topic development. The interview was 

conducted through Whatsapp chat and Whatsapp voice note with each participant. The 

duration of data collection was a week. Each interview lasted between 30-60 min. This 

study focus on exploring undergraduate students’ experience on online learning in terms 

engagement such as in students’ active involvement and pedagogical characteristic consist 

of personalization which contain students’ independent learning and access anytime to 

resources. Authenticity includes contextualized, situated learning and interaction through 

the use of digital devices and collaboration such as sharing an array content and 

information.  

The first theme is undergraduate students’ experience on online learning in term of 

engagement. In engagement contained students’ active involvement. As their background, 

all undergraduate students’ have never used a learning platform before pandemic spread. 

Christenson et al., (2012) argued that student engagement refers to students’ active 

involvement in educationally effective practices and their commitment to educational 

goals and learning, and is an essential pathway to highly valued educational outcomes such 

as academic achievement. In the interview section regarding students’ active involvement, 

each participant has different class involvement even though they were in the same class 

and taking the same courses such as lack of class involvement because of signaling like a 

blurry voice and unclear sound and another factor such as students understanding about the 

material, knowledge, and the environment between each students’. This statement is 

related with To (2021) contend that class involvement is an interaction relationship 

between students and lecturers regarding a learning goal in which the results are 

determined by the students themselves. Although in the same class, engagement between 

students will be different related to the factors experienced by these students. 

Second theme is undergraduate students’ experience on online learning in term of 

pedagogical characteristic. In pedagogical characteristic consist of personalization, 

authenticity and collaboration. In the interview section regarding first characteristic is 

personalization. In personalization included   independent learning and access anytime to 

resources.  

The first category in personalization is independent learning. This categories shows that 

the environment influences students to be independent in learning. An independent 

learning will return to each student's intentions and based on their commitment to 

participating in online learning. There is a desire to understand a learning platform, read 

the material repeatedly and increase knowledge by accessing other sources related to the 

material provided by the lecturer. Although independence learning comes from the habit of 

using learning platforms and the desire to learn from each student, they admit that by 

studying and looking for material not only given by lecturers who are posted on a learning 

platform and students’ read repeatedly the material, it is enough to prove that there is 

independent learning. This statement supported by Yates (2020) that  independence 

learning can be seen when students in locked situation, they can still survive and try to 

understand the material independently by looking for information related to the material 

and factors that support it.  

The second category in personalization is access anytime to resources. Students answer 

that the resources can access anytime and anywhere, not only in one place. Students’ can 

access the resources in the other place such as friend’s house, café and other convenient 

place. The students’ statements means the material or the resources can access anywhere 

not only in one place as long as the place is comfortable and free from distractions.  
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Accessing material on online learning can be done anytime and anywhere. It showed the 

ease of accessing materials in personalization on online learning. All statement of the 

participants indicated the personalization on online learning. This statement is supported 

by Bates (2017) online learning has no limits, anytime you can access the desired material 

in order to enrich knowledge and distribute it by understanding what is in it and 

interpreting learning material not only in one source. 

The second characteristic is authenticity. In authenticity included contextualized, situated 

learning and interaction through the use of digital devices. The first category in 

authenticity is contextualized. In contextualized the students’ answer the same result that 

in online learning especially in writing subject. The teaching learning is contextualized 

because the lecturer always explained the material and always provides direct practical 

teaching. The lecturer was teach like in the normal situation such as the lecturer explain 

and doing practices related to the material being taught is an influential thing to provide 

more understanding for the students easier to doing the practice such as learnt about write 

and send email properly and correctly. It shows the real-life practice and structured that 

usually done by lecturer and the lecturer plays an important role in learning with all the 

obstacles that exist in online learning. This study correspond with Yates (2020) that the 

contextualized will be seen when the teacher gives lessons exactly as they are done in 

normal situations and connects learning of basic skills with academic or work content by 

focusing teaching and learning precisely on concrete applications in specific contexts. 

The second category in authenticity is situated learning. In the interview section regarding 

situated learning, students’ answered the same thing that every week, they were assigned 

to present in groups related to the material that had been set and given by the lecturer. The 

presentation indicated that there is direct learning to examine the material like in the 

normal situation that usually writing in professional context subject done. The presentation 

task itself contained the knowledge and practice in learning. This statement was supported 

by Yates (2020) that situated learning is an activity that contains knowledge and practice, 

with a presentation for each group indicating that there is situated learning on online 

learning. 

The third categories in authenticity is the interaction through the use of digital devices, in 

the interview section regarding the interaction through the use of digital devices between 

student and lecturer on online learning such as question and answer about the material that 

is not understood or is not clear, and the lecturer always open to students’ question. This 

make easier for students to interact by facilitating interaction from lecturers to students 

through the learning platform or contacting lecturers personally. But, not all students felt 

interact with the lecturer. Although the lecturer is always open to student questions, there 

are also students who felt reluctant to ask for one reason or another. This causes her to ask 

his friends more often than ask the lecturer directly. Even though in online learning, the 

feeling of reluctance will still arise even though students do not study directly in the same 

room with the lecturer as they study in normal conditions. Yates (2020) argued that study 

success is determined by the interaction between the students and their teacher. Everyone 

may learn something better if he/she experiences it by himself/ herself (through 

interaction). The interaction between the students and the teacher in the classroom is an 

important factor in the learning out-comes. 

The last characteristic is collaboration. In collaboration included sharing and accessing an 

array of content and information categories. In the interview section regarding sharing and 

accessing an array of content and information categories, the students share the content of 
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material by creating groups and dividing tasks to group members and combining all 

collective work that has been done by each member in the group presentation and work 

together. The form of collaboration carried out during online learning is discussing group 

material that will be presented at the time of presentation, all participants argued that there 

are no significant obstacles in terms of collaboration. Supported by Yates et al (2020) 

revealed that collaboration is replicated conversational aspects of this framework through 

conversations between students and between students and a teacher, but also identified 

were collaborative activities whereby students worked together. Most of them handle it 

well since student has their own way to communicate with their group member, such as 

making group in Whatsapp to easier discuss about the material and using video 

conferencing to give more understand about the material this is related with Schuck et al 

(2016) in term of collaboration dimension when students sharing and accessing an array of 

content and information. 

 

CONCLUSION 

This research is expected to explore undergraduate student experience on online learning 

due to Covid-19 pandemic especially in term of engagement and pedagogical 

characteristic. The results showed the engagement in students active involvement 

categories, each participant has different class involvement, even though they were in the 

same class and taking the same courses, but the factors they faced were different such as 

signaling like a blurry voice and unclear sound and another factor such as students 

understanding about the material, knowledge, and the environment between each students’ 

and it’s affect the active involvement in term of class engagement in the writing in 

professional context subject. Drawing on the findings and discussion, this study has two 

emergent implications. Practically, the students must be able students to divide their time 

on online learning and the student should independent on online learning such as find 

material not only in one source and they must be more active in online learning, such as 

asking questions and interacting with lecturers. Because the students only learn on the 

material that given by lecturer and passive on online learning because of the reluctance to 

ask the lecturer. Pedagogically, the lecturer should provide opportunities for students to 

involve in the discussion in Zoom and Google Classroom. Because the lecturer only 

focuses on explaining without giving more class involvement to the students in the 

discussion. For the institution, we suggest that they should provide more facilities and 

infrastructure that support online learning, such as providing free quotas for student. 

Because the students have problem on signaling and its affect teaching learning in Covid-

19 pandemic, one of the reason is because of their quotas to conduct the online learning. 

 

REFERENCES 

Abernathy. (2020). The Important Technology on Online Learning during Covid19.Asian  

journal of distance education. 

Alvarez, A. (2020). The phenomenon of learning at a distance through emergency remote 

teaching amidst the pandemic crisis. Asian Journal of Distance Education, 15 (1), 

144–153.  

Barclay, C., Donald, C., & Bryson, O. (2018). Investigating critical success factors in 

online learning environments in higher education systems in the Caribbean. 

Information Technology for Development.  

http://dx.doi.org/10.33603/perspective.v9i2.6241


Academic Journal PERSPECTIVE: Language, Education and Literature Vol 9 (2) November 2021, 124-134 

DOI: http://dx.doi.org/10.33603/perspective.v9i2.6241 | 134  

Bates, A. W. (2017). Technology, Open Learning and Distance Education. London: 

Routledge. 

Christenson, S. L., Reschly, A. L., & Wylie, C. (2012). Handbook of Research on Student 

Engagement. New York: Springer. 

Denmir, K., Qureshi, A. (2019). Pakistani Science Teachers’ Experiences of

 Professional Development: A Phenomenological Case Study. Journal of Science 

Teacher Education 30(2):DOI:10.1080/1046560X.2019.1607707 

Duraku, Z. H., & Hoxha, L. (2020). The impact of COVID-19 on education and on the 

well-being of teachers, parents, and students: Challenges related to remote (online) 

learning and opportunities for advancing the quality of education. 1-28. 

Ewing, L., & Cooper, H. (2021). Technology-enabled remote learning during COVID-

19: perspectives of Australian teachers, students and parents. Technology, 

Pedagogy and Education. 

Mishra et al., (2020). Online Teaching-Learning In Higher Education During

 Lockdown Period of COVID-19 Pandemic. International Journal of

 Educational Research Open.  

Mourlam et al., (2019). A phenomenological case study of teacher candidate

 experiences during a yearlong teacher residency program. The Teacher

 Educator. 

Reeve, J. (2013). How students create motivationally supportive learning environments for 

themselves: The concept of agentic engagement. Journal of educational 

psychology, 105 (3), 579. 

Schuck, S., Kearney, M & Burden, K (2016): Exploring mobile learning in the Third 

Space, Technology, Pedagogy and Education, 

DOI:10.1080/1475939X.2016.1230555 

Seidman, Irving. (2013). Interviewing as qualitative research: a guide for researchers in 

educational and the social sciences/irving seidman 3rd Ed.  

To, Jessica. (2021). Using Learner-Centred Feedback Design to Promote Students’

 Engagement with Feedback. Higher Education Research & Development 

Wang, J., & Shen, Y. (2012). Validation of a model of collaboration learning.

 Learning Environments Research, 19(2), 169–180.

 https://doi.org/10.1007/s10984-016-9204-y 

Yates, A., Starkey, L., Egerton, B., & Flueggen, F. (2020). High school students’

 experience of online learning during Covid-19: the influence of technology

 and pedagogy. Technology, Pedagogy and Education.  

Yin, R. K. (2014). Case study research: Design and methods (5th Ed.). Thousand Oaks,

 CA: SAGE Publications, Inc. 

 

http://dx.doi.org/10.33603/perspective.v9i2.6089
file:///C:/science/journal/26663740
file:///C:/science/journal/26663740
https://doi.org/10.1007/s10984-016-9204-y

